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Mid-Year Narrative Report

Form DA-2 

2011-2012
2011-2012
Mid-Year Narrative Report

All DA schools should submit a Baseline Data Report, Mid-year Data Report, and a Mid-year Narrative Report for: reading in grades K-2; reading and mathematics in grades 3-8; Algebra I; Geometry; writing; science, and Biology EOC for those grade levels tested.  

These data are required for all students in grade 3 and Level 1-3 students in reading and mathematics for grades 4-10; however, the reporting of data for students at Levels 4 and 5 is strongly encouraged. 

Non-Title I and Title I “A”, “B”, and “C” DA schools are only required to submit a Baseline and Mid-year Data Report and a Mid-year Narrative Report for subgroups who did not make AYP during the prior school year.   

READING
Kindergarten – Grade 2
Please respond to the following questions based on the Florida Assessments for Instruction in Reading (FAIR). 
Reading Data Analysis

1. Describe the gains and/or decreases in the percentage of students achieving Low Probability of Reading Success (PRS), Moderate PRS, or High PRS.

	N/A



2. Describe the specific strategies or school improvement activities that have contributed to increases in the percentage of students achieving a High PRS.  Please be specific for each grade level and/or category (subgroup).

	N/A



3. Describe the changes to instruction, strategies, and/or school improvement activities that will be made to ensure students achieving Moderate PRS receive additional instruction at varying levels of intensity, and students achieving Low PRS receive intensive intervention to accelerate reading growth.
	N/A


4. For students receiving a PRS of less than 85%, please describe the progress that is being made with Broad Diagnostic Inventory (BDI) Tasks and Targeted Diagnostic Inventory (TDI) Tasks.
	N/A



5. Describe the enrichment activities provided to students receiving a PRS of more than 85%. Please be specific for each grade level and/or subgroup.

	N/A


READING
Reading: Please respond to either the School/District Assessment (S/DA) question or the Florida Assessments for Instruction in Reading (FAIR) question. 

Reading Data Analysis

(S/DA) 1. Describe the gains and/or decreases in student achievement percentage points that have occurred between the baseline and mid-year assessments. Include specific information about the grade levels or subgroups in which improvements or declines have occurred.

or

(FAIR) 1. Describe the gains and/or decreases in percentage points of students in Reading Comprehension (RC) between Assessment Period 1 (AP1) and Assessment Period 2 (AP2). Using the FCAT Success Probability (FSP), what is the probability of students passing FCAT during the Assessment Period 2? 

	When comparing the Baseline Assessment to the District Winter Interim Assessment, data indicates that there has been an increase in student achievement percentage points in grades 9 and 10.  

In the ninth grade, students increased 16 percentage points on the District Winter Interim Assessment when compared to the Baseline Benchmark Assessment. The achievement percentage points increased from 32% to 48%.   Within the four reporting categories, the lowest percent proficient was in Informational Text/Research Process in which there was a decrease of 14 percentage points. 

The Hispanic subgroup in this grade demonstrated a 17 percentage point increase on the District Winter Interim Assessment when compared to the Baseline Assessment. The achievement percentage points increased from 30% to 47%. 

 The ED subgroup in this grade demonstrated an 18 percentage point increase on the District Winter Interim Assessment when compared to the Baseline Assessment. The achievement percentage points increased from 26% to 44%.  
The English Language Learners subgroup in this grade demonstrated a 23 percentage point increase on the District Winter Interim Assessment when compared to the Baseline Assessment. The achievement percentage points increased from 6% to 29%.  
The Students With Disabilities subgroup in this grade demonstrated a 10 percentage point increase on the District Winter Interim Assessment when compared to the Baseline Assessment. The achievement percentage points increased from 4% to 14%.  
In the tenth grade, students increased 15 percentage points on the District Winter Interim Assessment when compared to the Baseline Benchmark Assessment. The achievement percentage points increased from 37% to 52%. Within the four reporting categories, the lowest percent proficient was in Vocabulary in which there was a decrease of 2 percentage points. 

The Hispanic subgroup in this grade demonstrated a 14 percentage point increase on the District Winter Interim Assessment when compared to the Baseline Assessment. The achievement percentage points increased from 35% to 49%. 

The ED subgroup in this grade demonstrated a 15 percentage point increase on the District Winter Interim Assessment when compared to the Baseline Assessment. The achievement percentage points increased from 31% to 46%.  
The English Language Learners subgroup in this grade demonstrated a 4 percentage point increase on the District Winter Interim Assessment when compared to the Baseline Assessment. The achievement percentage points increased from 12% to 16%.  
The Students With Disabilities subgroup in this grade demonstrated a 7 percentage point increase on the District Winter Interim Assessment when compared to the Baseline Assessment. The achievement percentage points increased from 10% to 17%.  



(S/DA) 2. Describe the specific strategies or school improvement activities that have contributed to increases in student achievement percentage points between the baseline and mid-year assessment. Please be specific for each grade level and/or subgroup.

or

(FAIR) 2. Describe the specific strategies or school improvement activities that have contributed to increases in the percentage of students achieving a High FCAT Success Probability that have occurred between AP1 and AP2.  If the increase in percentage of students achieving an FSP of 85% or greater has not been demonstrated, review the changes in the RC score for students. Please be specific for each grade level and/or category (subgroup).

	Specific strategies and school improvement activities that have contributed to the increase in the percentage of students achieving mastery in reading begin with the school-wide implementation of the Response to Intervention (RtI) and Florida Continuous Improvement Model (FCIM). 
· After each major assessment, teachers in grades 9 and 10 were provided with Edusoft reports which delineated the progress of each grade and AYP subgroup. Teachers then used the school site data protocols to review the assessments with students and hold “Data Chats.”  In each class student groups were re-organized according to the deficiencies revealed by the data before specific benchmarks are addressed.  If the need for extra reinforcement was evident, the student was recommended for the various tutorial opportunities after school.
· Another strategy that has proven to be effective is the use of online applications such as Reading Plus and FCAT Explorer where students are assigned sessions to improve their comprehension. 




(S/DA) 3. Utilizing data from the reading baseline and mid-year assessments, describe the changes to instruction, strategies, and/or school improvement activities that will be made prior to the administration of the FCAT to ensure that students scoring FCAT Levels 1 or 2 increase achievement to proficiency (FCAT Level 3). Please be specific for each grade level and/or subgroup.

 or

(FAIR) 3.  Based on AP1 and AP2, describe the changes to instruction, strategies, and/or school improvement activities that will be made to ensure that students achieving 16-84% probability in FSP receive additional instruction at varying levels of intensity, and that students achieving 15% or less probability in FSP receive intensive intervention to accelerate reading growth.  Students that show an increase or decrease in their RC but are not achieving .85% on FSP describe the changes to instruction.

	Changes in the instructional focus will be through analysis of student performance data. 
The changes to instruction, strategies, and/or school improvement activities that will be made prior to the FCAT to ensure that students reach proficiency are the intervention sessions that target student skills.  
· Instructional planning will be adjusted to allow for an eight week focus on categories in preparation for the FCAT. 
· Inclusion classrooms will have the assistance of co-teachers in their classrooms along with the assistance from the Reading Coach. 
· The Success Academy will be held on Saturdays for all students and will provide support for the ELL subgroup in the areas of Vocabulary, Reading Application, and Informational Text/Research Process. 
· Teachers will utilize lessons from Success Academy to enrich their instruction.



(S/DA) 4. Utilizing data from the reading baseline and mid-year assessments, describe the specific strategies that will be used for students scoring FCAT Level 3 to maintain proficiency and/or increase achievement to above proficiency (FCAT Levels 4 or 5)?  Please be specific for each grade level and/or subgroup.
or
(FAIR) 4. For students receiving an FCAT Probability of Success of less than 85%, please describe the progress that is being made with Broad Screen RC Tasks and Targeted Diagnostic Inventory (TDI) Maze and Word Analysis Tasks.

	Students who scored Level 3 during the 2011 FCAT will be monitored using data from the Edusoft reports. This data will be analyzed by comparing growth from the Baseline to the District Winter Interim Assessments Using District Winter Interim Assessment data to guide instruction; these sessions will focus on the re-teaching of non-mastered benchmarks. Teachers will utilize Edusoft data in their Professional Learning Communities to adjust instruction in order to meet students’ needs.  Additional software programs such as FCAT Explorer and e-Campus will be utilized to reinforce the strategies that are being taught.  
The school will be implementing Saturday Falcon Boot Camp, a series of review sessions prior to the FCAT that will serve as additional support for any student, including those that are FCAT Level 3 in Reading.



(S/DA) 5. Utilizing data from the reading baseline and mid-year assessments, describe the activities designed for students scoring FCAT Levels 4 or 5 to maintain above level proficiency and provide enrichment? Please be specific for each grade level and/or subgroup.

or

(FAIR) 5. Describe the enrichment activities provided to students achieving High FCAT Success Probability. Please be specific for each grade level and/or subgroup.

	Students scoring FCAT levels 4 or 5 who continue to achieve mastery on both the Baseline and Mid-Year assessments are participating in classroom enrichment via their language arts classes. These activities include using Reading Plus as a means of increasing both reading comprehension and reading rate, two important test-taking skills. Because the Reading Plus program is leveled to reflect student ability, some of the level 4 and 5 students are practicing with college-level reading passages, thus improving their vocabulary skills as well.
Additionally, level 4 and 5 students enrolled in honors and honors/gifted language arts classes are engaging in literary analysis of both fiction and non-fiction reading passages/stories/novels etc. This directly targets that reporting category.

Finally, the school will be implementing Saturday Falcon Boot Camp, a series of review sessions prior to the FCAT that will serve as additional support for any student, even those Levels 4 and 5 who may need specific reinforcement of skills and strategies.




MATHEMATICS
Grade 3 – Grade 8
Mathematics Data Analysis

1. Describe the gains and/or decreases in student achievement percentage points that have occurred between the baseline and midyear assessments. Include specific information about the grade levels or subgroups where improvements or declines have occurred.

	N/A



2. Describe the specific strategies or school improvement activities that have contributed to increases in student achievement percentage points between the baseline and mid-year assessments. Please be specific for each grade level and/or subgroup.

	N/A



3. Utilizing data from the mathematics baseline and mid-year assessments, describe the changes to instruction, strategies, and/or school improvement activities that will be made prior to the administration of the FCAT to ensure that students scoring FCAT Levels 1 or 2 increase achievement to proficiency (FCAT Level 3). Please be specific for each grade level and/or subgroup.
	N/A



4. Utilizing data from the mathematics baseline and mid-year assessments, describe the specific strategies that will be used for students scoring FCAT Level 3 to maintain proficiency and/or increase achievement to above proficiency (FCAT Levels 4 or 5). Please be specific for each grade level and/or subgroup.
	N/A


5. Utilizing data from the mathematics baseline and mid-year assessments, describe the activities designed for students scoring FCAT Levels 4 or 5 to maintain above level proficiency and enrichment. Please be specific for each grade level and/or subgroup
	N/A



ALGEBRA 1 Only * (Include all students, at each grade level, who will be administered the End of Course Exam)
1.  Describe the gains and/or decreases in student achievement percentage points that have occurred between the baseline and mid-year assessments. Include specific information about the content clusters in which improvements or declines have occurred.

	In Algebra I, students demonstrated an increase of 2 percentage points on the overall performance when comparing the District Winter Interim Assessment to the Baseline Assessment.  The achievement percentage points increased from 0% to 2%.  Students also demonstrated an increase of 2 percentage points when tested on Functions, Linear Equations, and Inequalities which was the only reporting category tested on the District Winter Interim Assessment.  




2.  Utilizing data from the baseline and mid-year assessments, describe changes to instruction, strategies, and/or school improvement activities that will be made prior to the administration of the Algebra EOC to ensure that students achieve proficiency.

	Although students tested in Algebra I demonstrated increases in overall performance, we will be offering a Saturday school tutorial to all students who will be taking the Algebra EOC.  In addition to extended hour tutoring sessions, students will also be assigned to E2020 where they will be able to work on a computer based program which incorporates mathematical problems which target the same reporting categories as the Algebra EOC.  Students will also be provided a complete exam during class time where they will be able to understand the different types of questions and learn test-taking skills.   




*GEOMETRY Only *(Include all students, at each grade level, who will be administered the End of Course Exam)

1.  Describe the gains and/or decreases in student achievement percentage points that have occurred since the baseline and mid-year assessments. Include specific information about the content clusters in which improvements or declines have occurred.

	In Geometry, students demonstrated an increase of 21 percentage points on the overall performance when comparing the District Winter Interim Assessment to the Baseline Assessment.  The achievement percentage points increased from 0% to 21%.  Students also demonstrated an increase of 21 percentage points when tested on Two-Dimensional Geometry which was the only reporting category tested on the District Winter Interim Assessment.  




2.  Utilizing data from the baseline and mid-year assessments, describe changes to instruction, strategies, and/or school improvement activities that will be made prior to the administration of the Geometry EOC to ensure that students achieve proficiency. 

	Although students tested in Geometry demonstrated increases in overall performance, students will be assigned to E2020 where they will be able to work on a computer based program which incorporates mathematical problems which target the same reporting categories as the Geometry EOC.  Students will also be provided a complete exam during class time were they will be able to understand the different types of questions and learn test-taking skills.   




WRITING
Writing Data Analysis

1. Describe the gains and/or decreases in student achievement percentage points that have occurred between the baseline and mid-year assessments. Include specific information about the grade levels or subgroups in which improvements or declines have occurred.

	On the Baseline Writing Assessment, 73% of students demonstrated mastery of 3.0 or higher on the expository prompt, compared to 81% of students on the District Winter Interim Assessment expository prompt. This demonstrated an 8 percentage point increase. On the Baseline Writing Assessment, 67% of students demonstrated mastery of 3.0 or higher on the persuasive prompt, compared to 88% of students on the District Winter Interim Assessment persuasive prompt. This demonstrated a 21 percentage point increase. 




2. Describe the specific strategies or school improvement activities that have contributed to increases in student achievement percentage points between the baseline and mid-year assessments. Please be specific for each grade level and/or subgroup.

	The in-house writing unit, targeting both 9th and 10th grade students, was successful in helping students better understand the writing process as well as the rubric their essays are scored with.  Additionally, the 10th grade students participated in a writing Field Test in December that helped them understand both the testing environment and writing process. Student data chats after the baseline and mid-year assessments have helped students and teachers pinpoint areas of weakness and subsequently driven additional writing instruction. Language Arts teachers provide relevant corrective feedback on in-class writing assignments, thus providing students with a clear focus on what to do to improve their writing.




3. Utilizing data from the baseline and mid-year assessments, describe the changes to instruction, strategies, and/or school improvement activities that will be made prior to the administration of the FCAT to ensure that students achieve Adequate Yearly Progress (FCAT Level 3.0). Please be specific for each grade level and/or subgroup that declined.

	Although the data indicates overall increases in both the persuasive and expository writing exams, there are still concerns with the ELL and SWD subgroups that did not meet AYP in 2011 and also did not meet AYP on the District Winter Interim Assessment. On the expository prompt, the ELL subgroup achieved 56% proficiency compared to 19% on the Baseline demonstrating an increase of 37 percentage points. The SWD subgroup achieved 64% proficiency compared to 54% on the Baseline demonstrating an increase of 10 percentage points. On the persuasive prompt, the ELL subgroup achieved 61% proficiency compared to 31% on the Baseline demonstrating an increase of 30 percentage points.  The SWD subgroup achieved 73% proficiency compared to 47% in the Baseline demonstrating a 26 percentage point increase. These students are working closely in their language arts classes with the district-released exemplar papers, the FCAT Writing rubric, and their classroom teachers to make the necessary improvements in their writing. As a whole, 9th and 10th graders are being exposed to the departmentalized writing unit which focuses on increasing awareness and competency in basic English grammar conventions and syntactical structures. Additionally, the school will be providing a Saturday review session prior to the exam that will provide students with last minute best practices and exposure to the language and rubric of the test.




4. Utilizing data from the baseline and mid-year assessments, describe the activities designed to maintain proficiency and provide enrichment to students that achieve FCAT Level 5.0 or above in writing. Please be specific for each grade level and/or subgroup.

	For the students who have maintained proficiency throughout the year, a continued focus on the in-house writing unit will continue until the time of the exam and beyond. These proficient students will continue to work with their classroom teachers and provide writing samples that will receive corrective feedback that can be addressed and adjusted before the FCAT Writing administration. Additionally, the school will be providing a Saturday review session prior to the exam that will provide students with last minute best practices and exposure to the language and rubric of the test.




SCIENCE
Science Data Analysis

1. Describe the gains and/or decreases in student achievement percentage points that have occurred between the baseline and mid-year assessments in each tested grade level. Include specific information about the grade levels where improvements or declines have occurred.

	N/A


2. Describe the specific strategies or school improvement activities that have contributed to increases in student achievement percentage points between the baseline and mid-year assessments in each tested grade level. Please be specific for each grade level.
	N/A



3. Utilizing data from the baseline and mid-year assessments, describe the changes to instruction, strategies, and/or school improvement activities that will be made prior to the administration of the FCAT to ensure that students achieve proficiency (Level 3) in each tested grade level. Please be specific for each grade level that declined.

	N/A



4. Utilizing data from the baseline and mid-year assessments, describe the activities designed to maintain proficiency and provide enrichment to students that are above proficiency (Level 4 or 5) in science. Please be specific for each grade level and/or subgroup.

	N/A


Biology EOC *(Include all students, at each grade level, who will be administered the End of Course Exam)

1.  Describe the gains and/or decreases in student achievement percentage points that have occurred between the baseline and mid-year assessments. Include specific information about the content clusters in which improvements or declines have occurred.

	The Biology EOC includes all of the students currently enrolled in Biology 1, Biology 1 Honors and Pre-IB Biology. There was an overall 4% students proficient increase on the District Winter Assessment when compared to 0% overall students proficient on the baseline assessment. On the Molecular and Cellular Biology cluster there was a 1% student proficient in the baseline assessment compared to a 3% student proficient on the winter interim assessment showing a 2% student proficient increase. The Classification, Heredity, Evolution cluster shows 1% student proficient on the baseline interim assessment compared to 8% student proficient on the winter interim assessment displaying a 7% increase. On the Organisms, Populations, & Ecosystems cluster there was a 2% student proficient on the baseline interim assessment compared to 8% on the winter interim assessment showing a 6% increase in student proficiency. The Nature of Science cluster was assessed on the baseline interim assessment but was not assessed on the winter interim assessment. 


2.  Utilizing data from the baseline and mid-year assessments, describe changes to instruction, strategies, and/or school improvement activities that will be made prior to the administration of the Biology EOC to ensure that students achieve proficiency.

	The Biology Interim Assessments, whether is the baseline or the winter, assess all of the benchmarks from the Biology Pacing Guides. As we progress through the year the Biology teachers will make sure to cover all of the benchmarks to be assessed on the Biology EOC and the Biology Pacing Guide, emphasizing on those that are annually assessed. Due to the fact that some of the benchmarks included in the baseline and the winter assessments are covered in the Pacing Guides after these assessments are given to the students, it is expected that the percent of proficiency of the students taking the Biology EOC will increase.


EXTENDED LEARNING

Extended Learning Programs for Students:  Describe the activities (e.g. after school, pull-outs, etc) that have taken place to date. Add additional rows if necessary.
*When using percentages, include the number of students the percentage represents (e.g., 70% (35)).

	Activity
	Frequency (e.g., # of times per week, month, etc.)
	Duration (e.g., # of minutes, hours, etc.)
	Total # of Level 1, 2, and 3 Students in the School
	% of Level 1, 2, and 3 Students Participating

	After School Reading Tutoring

	4 times per week
	1 hour
	1694
	4%

	After School ELL Reading Tutoring

	4 times per week
	1 hour
	268
	21%

	After School SWD Reading Tutoring


	2 times per week
	1 hour
	289
	4%

	After School  Math Tutoring


	2 times per week
	1 hour
	648
	4%

	After School ELL Math Tutoring


	2 times per week
	1 hour
	260
	5%

	After School  SWD Math Tutoring


	2 times per week
	1 hour
	189
	9%

	Reading Pull-Out Tutoring

	4 times per week
	1 hour
	1694
	16%

	Math, Science, Social Studies, and Reading ELL Pull-Out 
	5 times per week
	45 minutes
	268
	51%


Other than using the baseline and mid-year data, how will you progress monitor students in extended learning programs and how will you use this data to determine how students are responding to the extended learning program?
	In addition to comparing the baseline and mid-year data to monitor progress for students participating in the extended learning programs, academic grades will also be monitored.  Classroom teachers will monitor progress by reviewing FAIR results, Interim Assessments, and classroom assessments. Counselors will work closely with students by offering academic advisement and making sure students are offered every opportunity for academic success. In addition to the 

	


Research-based Professional Development Activities for Teachers

Describe the professional development activities to date that are aligned with the school’s instructional needs. Add additional rows if necessary.
	Date

MM/DD/YYYY
	Title of Professional Development
	Instructional Need(s) Addressed
	# of Teachers for which PD is Applicable
	# of Teachers in Content Area
	# of Teachers in Attendance

	09/22/2011
	Data Analysis
	Reading, Algebra I, Geometry, Biology
	48
	48
	46

	10/27/2011

	Student Data Chats
	Reading, Algebra I, Geometry, Biology
	48
	48
	47

	10/28/2011
	Math Connecting Content & Processing Algebra I
	Algebra I
	10
	10
	2

	10/28/2011
	Vocabulary Instructional Strategies
	Vocabulary
	26
	26
	1

	11/21/2011
	Writing FCAT 2.0 For ELL Teachers
	Writing Updates, Rubric, Anchor Papers
	5
	5
	5

	11/30/2011
	Planning for Writing for ELL Students
	Writing
	4
	4
	2

	12/08/2011
	Biology Houghton Mifflin
	Biology EOC
	5
	5
	5

	12/08/2011
	E2020 Algebra I and Geometry EOC Practice Test
	Algebra I and Geometry
	30
	30
	28

	12/08/2011
	Reading Strategies For Reading and SPED Teachers
	FCAT 2.0 Reporting Categories
	12
	12
	12

	12/08/2011
	Writing FCAT 2.0
	Writing Updates Rubric, Anchor Papers
	26
	26
	24


Based on the baseline and mid-year data, describe the additional professional development activities that will be offered before the FCAT to help teachers increase student performance.
	1/18, 1/25, 2/01, 2/08/12-Reading and Technology Professional Learning Community.

2/03/12 Differentiated Instruction for all staff members.
2/02/12 Writing Best Practices

2/02/12 Analyzing Data From Edusoft Reports

2/03/12 Vocabulary Workshop

2/03/12 E2020 Workshop (Practice EOC)
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